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Session Outline

• Q&A

• Introduction to the term ‘glocalization’

• Understanding ‘global’ and ‘local’ in ELT

• The need to adapt ELT materials

• 'Glocalization’ of grammar 

• Lessons learned



PRODUCT 
LOCALIZATION: LESSONS 
FROM MCDONALD’S

• Product localization plays a crucial role in 
McDonald’s success in maintaining its 
competitive position in the market for the 
past 70 years.

• They manage their menus to fit culturally and 
socially accepted norms; tailoring their 
traditional products to suit a local audience 
with specific requirements.

• McDonald’s has locations on every 
continent and operates in over 100 
countries.





Understanding 
Glocalization

glocalization is "the simultaneity—the co-

presence—of both universalizing and particularizing 

tendencies” (Robertson, 1995). 



The Tensions of Glocalization

There is no balance between ‘global’ and ‘local’ in ELT so far.

• English as a ‘global’ 
language

• standard English
• global ELT materials
• English for success

GLOBAL

LOCAL
• language diversity
• non-standard 

varieties
• local teaching 

materials
• English for daily life 

and practical 
purposes

Local language and 
culture as inferior

English language and 
culture as dominant

‘WEST’
‘EAST’



the alleged problem of the relationship between the local and the 

global [can] be overcome by a deceptively simple conceptual move. 

Rather than speaking of an inevitable tension between the local and 

the global it might be possible to think of the two as not being 

opposites but rather as being different sides of the same coin.   

(Robertson & White, 2007, p. 62)



• attached to an idealisation of native-speaker norms and culture

What is wrong with ‘global’ textbooks? 

• reflect the cultural and linguistic discourses that emanate from 
the ‘West’
• prioritise neoliberal values: competition, individualism, and 

consumerism (Bori, 2020)
• depict globalization as a positive phenomenon (Gray, 2010)

• give little consideration to the socio-cultural contexts (Ellis, 1990)

• follow a traditional Latin-derived grammatical syllabus (Bolitho, 2011)



How I 
‘Glocalized’ 
Grammar 
Materials



The Teaching Context

• English Preparatory Program 
• English as a Medium of Instruction 
• Arabic as a local language
• Skill-based learning (grammar, reading & 

writing, listening & speaking)
• Anglo-American textbooks (Pathways by 

National Geographic,  Focus on Grammar 
by Pearson) and in-house materials



The Strategy



STEP 1
Evaluate current grammar materials: 
Assessed how suitable they are for my 
students' needs and context.

Identify areas for localization: 
Determined which parts of the materials 
may need to be localized, such as 
language, images, or cultural references.

Research the local context: 
Conducted research on the local 
context in which the materials will be 
used. 

Adapt the language: 
Modified the language used in the materials 
to make it more appropriate and 
understandable for my students. 

Add local content: 
Incorporated local content into the materials, 
such as images, stories, or examples that 
reflect students' culture and experiences.

Test the materials: 
Piloted the localized materials with one group 
of students to evaluate their effectiveness. 
Made necessary revisions based on the 
feedback received.

STEP 2

STEP 3

STEP 4

STEP 5

STEP 6



Six ‘shoulds’ of Materials Development

Materials should achieve impact

Impact is achieved when materials 
have a noticeable effect on 
learners, that is when they 
demonstrate curiosity, interest, 
and attention. 

Materials should help learners  
feel at ease
Materials can help learners feel at 
ease in many ways, for example, 
texts that learners can relate with 
their own culture.

‘Authentic texts provide the best 
source of rich and varied 
comprehensible input for 
language learners’ 
(Mishan, 2005, p. 41)

Materials should provide 
authentic language exposure

Materials should align with 
curriculum

Materials should be designed in a 
way that aligns with educational 
goals and helps learners achieve 
the desired outcomes.

‘Controlled practice appears to 
have little long-term effect on the 
accuracy with which new 
structures are performed and has 
little effect on fluency’(Ellis, 1990).

Materials need to be written in 
such a way that the teacher can 
make use of them as a resource 
and not have to follow them as a 
script (Tomlinson, 2011).

Materials should not rely too 
much on controlled practice

Materials should not be 
prescriptive



G R A M M A R  P O I N T:  T H E R E  I S /A R E
M AT E R I A L S :  T H E  AV E N U E S  W E B S I T E
T I M E :  2 0 - 2 5  m i n s

How well do you know the Avenues?
020

3

01

Worked well !

• Ss were asked to use the website of the local 
shopping mall to answer the questions.

• Ss wrote down their ideas.

• Ss shared their sentences.

• Ss were asked to identify the structure(s) they 
used.

• Ss came up with the rule for there is/are.

1

03



G R A M M A R  P O I N T:  P R E S E N T  S I M P L E
M AT E R I A L S :  T H E  FA M O U S  C H E F  H A N D O U T
T I M E :  2 5 - 3 0  m i n s

The Famous in Kuwait

02

01

2

03

04



G R A M M A R  P O I N T:  P R E S E N T  S I M P L E
M AT E R I A L S :  T H E  FA M O U S  C H E F  H A N D O U T
T I M E :  2 5 - 3 0  m i n s

The Famous in Kuwait

06

05

2



G R A M M A R  P O I N T:  PA ST  S I M P L E
M AT E R I A L S :  A L I BA BA  tex t ,  p h o n e s / l a p to p s
T I M E :  4 5 - 6 0  m i n s

Ali Baba and the Forty Thieves

02

0
3

01

03

3

04



Ali Baba and the Forty Thieves
0
3

3



G R A M M A R  P O I N T:  WAYS  o f  E X P R E S S I N G  t h e  F U T U R E
M AT E R I A L S :  2 a u d i o s ;  t ra n s c r i p t
T I M E :  2 5 - 3 0  m i n s

Discovering the future

02

01

03

4

Did not go smoothly

SS listen to the weather report and note 
down sentences expressing the future.

• the audio was long (over 3 mins), so the 
students could not keep up their 
concentration;

• the audio was authentic and fluent with 
the mispronunciation/'swallowing' of 
some words.



G R A M M A R  P O I N T:  WAYS  o f  E X P R E S S I N G  t h e  F U T U R E
M AT E R I A L S :  we at h e r  fo re c a st  a u d i o  a n d  t ra n s c r i p t
T I M E :  2 5 - 3 0  m i n s

Discovering the future
Adaptation: provided ss with the audio  transcript

4

• Ss helped me work out the names of the 
regions mentioned by the speaker 
(maximum engagement)

• the transcript made the activity suitable 
for visual learners.



G R A M M A R  P O I N T:  G E R U N D S / I N F I N I T I V ES
M AT E R I A L S :  tex t  h a n d o u t ,  p h o n e s / l a p to p s
T I M E :  4 5 - 6 0  m i n s

Ramadan Around the World
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0
3

01

03
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04





G R A M M A R  P O I N T:  CO U N TA B L E / U N CO U N TA B L E  N O U N S
M AT E R I A L S :  p h o to s  a ro u n d  c a m p u s
T I M E :  1 0 - 1 5  m i n s

Countable/Uncountable nouns
6

Countable Uncountable Both

envelopes paper

Ss were asked to sort the nouns into the following 
categories.

water bottles, straws, tissue, papers, paper, liquid, etc



Lessons Learned

❑

❑

❑

❑

❑

❑

❑

Always bear in mind the language level of your students while creating 
materials. Do not assume they know. 

Make sure the tasks are appropriately challenging, but not too difficult to 
discourage students.

When looking for the content for your materials, make sure they are culturally 
'sensitive', that is avoid stereotyping or misrepresentation. 

Be prepared to spend hours on searching for relevant texts, images, audio, etc. 

Do not expect that students will be engaged and motivated only because you 
think the task you have created is interesting. Show them your own motivation!

Trial out your created activity on one group of students. Apply what you have 
learned in the next class of students by adapting the material.

Not all tasks have to be localized. There should be a fair balance of global and 
local materials (glocalization). 



Localization of ‘global’ in ELT
GLOBAL GLOCAL

• English as a language of 
globalization, ‘lingua 
economica’ (Phillipson, 
2003)

• Language standardization 
('native' variety as a norm)

• English as a Medium of 
Instruction (EM)

• Prescribed teaching 
approaches (CLT)

• English as a language of 
localization, 'lingua franca' 
(Jenkins, 2013)

• Language tests (IELTS, 
TOEFL)

• Western-based textbooks

• Diversity of English and 
linguistic repertoires (World 
Englishes, translanguaging)

• English as an international 
language (EIL)

• ‘Beyond methods' approach 
(Kumaravadivelu, 2003)

• A more inclusive and 
equitable assessment system

• Locally-produced textbooks



Figure 1.The ‘three circles of English’ model by Kachru (1985)

Figure 2. Kachru's model in the new sociolinguistic realities

The ‘native speaker’ as the center of authority and superiority 

English has traversed the borders of the ‘three circles’ co-
mingling with local languages and creating complex linguistic 
hybrids

ENGLISH AS A NATIVE LANGUAGE (ENL)
e.g., the USA, UK, Ireland, Canada, 
Australia, New Zealand

INNER CIRCLE 
‘norm-providing’

ENGLISH AS A FOREIGN LANGUAGE (EFL)
e.g., Germany, China, Russia, Japan, 
Brazil, Egypt

OUTER CIRCLE
‘norm-dependent’

EXPANDING CIRCLE
‘norm-developing’

ENGLISH AS A SECOND LANGUAGE (ESL)
e.g., Malaysia, Singapore, India, the
Philippines, Nigeria 

400 
million 
speakers

300 
million 
speakers

>1000 
million 
speakers

ENGLISH AS A NATIVE LANGUAGE (ENL)
e.g., the USA, UK, Ireland, Canada, 
Australia, New Zealand

INNER CIRCLE 
still ‘norm-providing’

ENGLISH AS A LINGUA FRANCA (ELF)
e.g., Germany, China, Russia, Japan, 
Brazil, Egypt

OUTER CIRCLE
‘developing their own 
norms and standards’

EXPANDING CIRCLE
‘developing their own 
norms and standards’

ENGLISH AS A LINGUA FRANCA (ELF)
e.g., Malaysia, Singapore, India, the
Philippines, Nigeria 

Standard 
English

Philippine 
English

‘Chinglish’ 
(Chinese 
English)

circles of English in the 
Philipinnes (Martin, 2014)

The changing nature of English



The Glocalized Future of TESOL

Incorporating local 

culture and 

contexts into 

language teaching

Adapting global teaching 

materials to meet local 

needs and interests
Recognizing the diversity of English learners and their linguistic backgrounds

Developing 

intercultural 

competence alongside 

language proficiency

Viewing language teaching and learning as a dynamic and ever-evolving process in a constantly changing world.

Emphasizing 

communication and 

understanding over 

adherence to standardized 

language norms

Encouraging critical reflection on the role of English in global and local contexts
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